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ANNOTATED BIBLIOGRAPHY

Berge, Z. L. (1995). The role of the online instructor/facilitator. E-Moderators.com. 
Retrieved November 12, 2007, from:
http://www.emoderators.com/moderators/teach_online.html

This article describes the role of the instructor in computer conferencing.  The 
author breaks down instructor computer-mediated communication responsibilities 
into four categories and provides helpful recommendations for each.  These roles 
are categorized as follows:  pedagogical, social, managerial, and technical.  
Pedagogical recommendations suggest that the instructor question the students for 
educational purposes.  Social recommendations suggest promoting a positive 
social environment that encourages positive interaction.  Managerial 
recommendations suggest managing interactions in an organizational matter.  
Technical recommendations suggest helping the student feel at ease with using 
the conferencing software to keep the focus on the educational content.  The 
recommendations address what communication paths to follow and avoid to 
successfully provide the student with a meaningful learning experience.  Another 
underlying factor in achievement of the learning experience is to encourage high 
volume discussions, but to ensure positive relationships with the students while 
subtly and obscurely encouraging them to be independent.

Blaschke, L.M. (2004). Sustaining online collaboration: Seven lessons for application in 
the Volkswagen AutoUni. In U. Bernath & A. Szücs (Eds.), Proceedings of the 
3rd EDEN Research Workshop Oldenburg, March 4-6, 2004, (pp. 388-394). 
Oldenburg: Bibliotheks- und Informationssystem der Universität Oldenburg. 

This article provides seven lessons for sustaining online collaboration and takes a 
look at the current positive practices of collaborative learning.  This is achieved 
by creating a team of leaders that support open distribution of knowledge.  Lesson 
2 suggests that learning champions be used to the best of advantage to promote 
support among all organizational levels.  Lesson 3 suggests building strong team 
relationships.  Lesson 4 suggests making use of organization and knowledge 
management tools and methodology to keep the lines of communication open.  
This aims in keeping students involved in collaborating with other students.  
Lesson 5 suggests using face-to-face and online interactions appropriately.  
Lesson 6 suggests providing the necessary infrastructure and technology to 
sustain online collaboration by keeping relationships open and frequent among 
technical and training staff. Lesson 7 suggests the students be flexible since online 
collaboration intellectual knowledge can often change course.

Garrison, D. R.& Anderson, T. (2003). Social Presence. In E-learning in the 21st 
Century: A Framework for Research and Practice. (48-54). New York: Taylor & 
Francis.  Retrieved November 18, 2007, from Net Library database.
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This chapter provides insight into establishment of social presence in the online 
learning environment.  The author provides practitioners thought-provoking 
questions to ask when setting up the social system such as what level of social 
activity to promote and what can be allowed based off of the technological 
medium’s specifications.  The author then breaks down social presence into three 
categories:  affective responses, open communication, and cohesive responses to 
endorse social presence’s importance to the establishment and cohesiveness of the 
online community.  Each category provides indicators of social presence along 
with their definitions.  The author concludes by discussing considerable factors 
that are important to establishing social presence, such as the teacher modeling.

Harmon-Jones, E. (2000). The role of affect in cognitive-dissonance processes. In 
(Forgas, J.P., Ed.) Handbook of affect and social cognition. (pp. 238-251). 
Mahwah, New Jersey: Lawrence Erlbaum Associates. Retrieved October 7, 2007, 
from Net Library database.

This article looks at research of affect and dissonance to motivate and change 
behavior over a 50 year span.  Dissonance processes, as the author explains can 
alter health behavior, whereas dissonance is a motivational/emotional state 
aroused by the discrepancy of knowledges.  The author finds that there is not 
ample research to back the theory that dissonance resumes negative affect as the 
mediator of dissonance effects.  The author further discloses that there are ways in 
which individuals may counter negative affective stimulate if eliminating the 
inconsistency is the intent such as uphold original attitude, target the 
inconsistency, advance through the behavior without commitment, and reduce the 
importance of the behavior.  The author concludes by suggesting that an 
individual could utilize self-reflection to reduce elimination tendency.

Lefoe, G., Gunn, G., & Hedberg, J. (2002). Recommendations for teaching in a 
distributed learning environment: The students’ perspective. Australian Journal of 
Educational Technology, 18(1), 40-56. Retrieved November 15, 2007, from 
http://www.ascilite.org.au/ajet/ajet18/lefoe.html

This paper analyzes the first year of distributed learning at the University of 
Wollongong’s Art program.  The information gathered for the case study came 
specifically from the student and were based off of the personal experiences 
during that year.  There were many prime issues with the flexibility of the course.  
These issues were categorized into the following categories:  pedagogical issues, 
technological issues, learning support issues, and administrative issues.  Some 
specific issues include, but are not limited to the following:  no expectation on the 
workload for the course, limited access to equipment and resources, inappropriate 
use of technology.  Each specific issue respective to its category accompanied an 
active solution on how to improve the problem.  The negative results of the case 
study indicated that the environment was not designed with student flexibility at 
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mind.  The author’s conclude the paper with recommendations to follow when 
designing a distributed learning environment.  These recommendations are 
expressed from a students’ perspective and suggest that information and resources 
are acknowledged and provided, communication lines are always open and 
available, technology is appropriate, and that support is provided for 
administrative and technology challenges.

McLoughlin, C., & Luca, J. (2000). Cognitive engagement and higher order thinking 
through computer conferencing: We know why but do we know how? In A. 
Herrmann and M.M. Kulski (Eds.), Flexible Futures in Tertiary 
Teaching. Proceedings of the 9th Annual Teaching Learning Forum, 2-4 
February, 2000. Perth: Curtin University of Technology.  Retrieved November 13, 
2007, http://cleo.murdoch.edu.au/confs/tlf/tlf2000/mcloughlin.html 

This article analyzes the role of the student interaction in the computer 
conferencing environment.  The authors’ explain that the student will achieve a 
higher cognitive and social thought process by actively participating in 
collaborative group activities, individual acceptance and provision of feedback 
and assistance, along with sharing of personal learning experience; thus ultimately 
determining the success or failure of organized use of computer conferencing.   
Not only does the type of communication tool determine how successful 
computer-mediated communication for the student will be, but other factors 
including the influential roles of each individual student, mentor, and teacher and 
the goals of study also have a hand in achieving higher cognitive learning.  The 
authors conclude their analysis by stating that when designing a learning 
environment, inclusion of communicable activities that invoke higher cognitive 
thinking should be a primary goal.  The active dialogue among all parties 
involved should enhance the learning outcome for students.

Naidu, S. (2004). Supporting learning with creative instructional designs. In J.E. Bindley, 
C. Walti, & O. Zawacki- Richter (Eds.), Learner support in open, distance and 
online learning environments (pp. 109-116). Oldenburg: Bibliotheks- und 
Informationssystem der Universitaat Oldenburg.

This chapter discusses the instructional design approach to student learning and 
student support.  The author states that the approaches to learning should help to 
hinder future leaning problems that students may encounter.  These models 
certainly won’t remove all instances of student support, but will aim to encourage 
individual student educational achievement with minimal support sought from the 
teacher or tutor.   The author discusses five practical models of learning and 
instructional design in which most are based on learning from a collaborative 
effort:  story-centered learning, problem-based learning, critical incident-based 
learning, design-based learning, and role play-based learning.  Each model 
requires phased learning activities that enhance student motivation and cognitive 
thought process.  When these models are successfully designed, student reflection 
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and peer perspective will be the source of their encouragement to improve their 
skills on a cognitive level.

Rekkedal, T. (2004). Internet based e-learning, pedagogy and support systems. In J.E. 
Brindley, C. Walti, & O. Zawacki-Richer (Eds.), Learner support in open, 
distance and online learning environments (pp. 71-92). Oldenburg: Bibliotheks-
und Informationsystem der Universitat Oldenburg.

This article focuses on pedagogy and support systems of Internet-based E-
learning.  The author looks into pedagogical issues, beginning with how to 
approach learning issues with teaching and learning theories of Distance 
Education professionals including Moore’s theory of transactional distance, Otto 
Peter’s theory of industrialization, Holmberg’s theory of distance education as 
guided-didactic conversation, and Garrison’s theory on individualized 
communication.  The author then moves on to provide the different views of 
collaborative learning and its influence on individual flexibility.  It is suggested 
that flexibility should be on the mind of the designer when developing the 
learning environment since learners have different schedules and responsibilities.  
The article moves onto discuss drop-out information comparison among 
traditional universities and distance education.  He author concludes the article by 
discussing the framework for student support service in online distance education

Rourke, L., Anderson, T., Garrison, D. R. & Archer, W. (2001). Assessing social 
presence in asynchronous text-based computer conferencing. Journal of Distance 
Education. Retrieved November 17,2007, from 
http://cade.icaap.org/vol14.2/rourke_et_al.html

This article looks at a way of assessing social presence which is one of three core 
components of interaction (cognitive presence, teaching presence) that 
encompasses the Community of Inquiry Model designed by Garrison et al. Above 
all, the author’s believe that social presence is paramount to cognitive and 
affective objectives that promote critical thinking and interaction and thus is 
critical to the success of the online collaborative environment. Social presence 
allows the student to cast their personalities and feelings in the online 
environment.  The authors explain that social presence can be expressed through 
feelings, expressions, and mood.  Though at first thought, it would seem rather 
difficult to express these characteristics in the online collaborative environment, 
the authors provide ways that the social presence can be achieved through 
different avenues, such as emoticons which serve as a symbolic representation of
moods, feelings, and emotion, and humor which aids at releasing tension, starting 
conversation.  The article concludes by providing information on social presence 
density calculation, which the authors believe will assist in assessing the level of 
social presence in the online collaborative environment.
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Stacey, E. (2002). Social presence online: networking learners at a distance. Education 
and Information Technologies. 7(4), 287-294.

This article reports findings of two studies of two online collaborative groups.  
The research focused on what impact collaborative learning has on student 
learning and motivation.  The first study attempted to identify social presence, 
which allows the student to project their personalities and feelings in the online 
environment via verbal and nonverbal cues. This study on social presence in the 
online collaborative group resulted in the findings that interactive and social 
discussion helped to initiate new knowledge structure of the classroom and further 
promoted knowledge construction.  The second study aimed at analyzing the 
development of social presence, which resulted in the finding that the teacher 
plays the major role in both the establishment and continual promotion (through 
facilitation) of social presence in the online collaborative environment.


