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ANNOTATED BIBLIOGRAPHY

Naidu, S. (2004). Supporting learning with creative instructional deigns. In J.E. Bindley, 
C. Walti, & O. Zawacki- Richter (Eds.), Learner support in open, distance and 
online learning environments (pp. 109-116). Oldenburg: Bibliotheks- und 
Informationssystem der Universitaat Oldenburg.

This chapter discusses the instructional design approach to student learning and 
student support.  The author states that the approaches to learning should help to 
hinder future leaning problems that students may encounter.  These models 
certainly won’t remove all instances of student support, but will aim to encourage 
individual student educational achievement with minimal support sought from the 
teacher or tutor.   The author discusses five practical models of learning and
instructional design in which most are based on learning from a collaborative 
effort:  story-centered learning, problem-based learning, critical incident-based 
learning, design-based learning, and role play-based learning.  Each model 
requires phased learning activities that enhance student motivation and cognitive 
thought process.  When these models are successfully designed, student reflection 
and peer perspective will be the source of their encouragement to improve their 
skills on a cognitive level.

Harris, R., Simons, M., & Bone, J. (2000). Functions and actions of the workplace 
trainer. In R. Harris, M. Simons, & J. Bone, More than meets the eye. Rethinking 
the role of workplace trainer (pp. 30-41). Kensington Park, SA, Australia:  
National Center for Vocational Education Research (NCVER). Retrieved 
February 9, 2007, from http://www.ncver.edu.au/research /proj/nr7035.pdf

This chapter takes a look at important functions of the workplace trainer role and 
the actions that they may partake in assisting other work place trainers and 
workers.  The authors describes a variety of functions of workplace trainers in 
support of training and development including fostering an environment 
conducive to learning, working and learning with co-workers, structuring and 
shaping the work processes to accommodate learning, promoting independence 
and self direction in workers, and linking external learning experiences with work 
and learning in the workplace.  The authors then show data (actions) that appear 
to be present among workplace trainers that correlate to the functions just 
described.  This data notes that all trainer actions were present in the workplace.  
The chapter concludes by cross-tabulating the trainer actions with workplace 
trainer and enterprise characteristics including type of industry, size of enterprise, 
ownership of business, and length of experience.

Johnson, M. (2004). Enhancing study skills:  Developing self-help materials for distance 
learners. In J.E. Brindley, C. Walti & O. Zawacki-Richter (Eds.), Learner support 
in open, distance and online learning environments (pp. 117-124). Oldenburg: 
Bibliotheks- und Informationssystem der Universitat Oldenburg.
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This chapter addresses basic study skills that the autonomous student needs in 
their skill set in order to be successful in the course.  The author suggests that the 
best time to assess the need for study skills is prior to involvement in the course.  
Basic autonomous study skills include time management, organizational skills, 
administrative skills, knowing how to receive advice, the effective techniques on 
reading and note taking, and the proper methods of communication with tutors 
and groups in a collaborative environment.  The author looks into the Student 
Toolkit Project that was conducted by the UK Open University.  This project 
utilizes a method of self help in paper-based and web-based materials.  The 
chapter concludes the analysis of the study skills by suggesting future models of 
self-help study skills in the form of diagnostic tests or a website that allows the 
student to select the “chunks” of study materials as a complete package catered to 
suit their own personal needs.

Simpson, O. (2004). Retention and course choice in distance learning. In U. Bernath & A. 
Szucs (Eds.), Proceedings of the 3rd EDEN Research Workshop Oldenburg, 
March 4-6, 2004, (pp. 381-387). Oldenburg: Bibliotheks- und Informationssystem 
der Universitat Oldenburg.

This paper addresses a little known concern of potential students using a course 
description as a deciding factor in course enrolment.  The author argues that 
course description can be helpful, but when written without including or not 
including key factors can prove to be an issue to student enrollment.  Key 
examples of these issues include assumed entry behavior, vocabulary, conflicts 
between recruitment and retention, student reluctance to seek advice, etc.  The 
author then moves on to explain that inclusion of more elements relating to the 
specific course may broaden the potential students’ view of a course.  These 
elements are course choice guidance (advice from a course choice advisor), 
student comments on courses (written experiences via hard copy and web), and 
course review and diagnostic materials (test-drive packets of the course, and 
questionnaires and tests).  Including these extra elements include additional costs, 
which are inexpensive.  Though these elements are beneficial for both the student 
and the university, limitations do exist in sharing of information.  The elements 
with the exception of diagnostic materials, do not tell the student if they are 
equipped with the right skills for a course.

Smith, L (2003). Assessing student needs in an online graduate program. In U. Bernath & 
E. Rubin (Eds.), Reflections on teaching and leaning in an online master 
program. (pp. 255-266). Oldenburg: Bibliotheks- und Informationssystem der 
Universitat Oldenburg.

This chapter addresses the personal and professional needs of students.  This 
paper also provides possible assessment strategies to aid in identifying and 
meeting their needs.  The author suggests the grouping of faculty advisors, 
instructors, and mentors into an assessment team to ease the strain on the 



2/20/2007 Kerstin Sewell
OMDE 608 – Section 9040

Assignment 2

- Page 3 of 5 -

instructor.  This assessment team would use a specific strategy and assessment 
tools to address student needs.  The author also provides recommendations and 
suggestions focused towards the MDE program at the University of Maryland, 
University College.  These recommendations and suggestions include the 
establishment of an MDE Program Manual, tutorials, a program/learning matrix, 
virtual institution project and a student mentoring program.  These tools would 
give the students a first look into courses and address their skills against the 
courses of interest.  These tools will also provide the student with more 
confidence in their didactic decisions to accomplish their goals.

Walti, C. (2004). Implementing web-based portfolios and learning journals as learner 
support tools: An illustration. In J.E Brindley, C. Walti, & O. Zawacki-Richter 
(Eds.), Learner support in open, distance and online learning environment (pp. 
157-168). Oldenburg: Bibliotheks- und Informationssystem der Universitat 
Oldenburg.

This chapter discusses the required capstone course, “The Distance Education 
Portfolio and Project” at the University of Maryland, University College, and 
portfolio and learning journals in general.  The portfolio and learning journals are 
an integral piece to building student confidence and contributing to learning 
during their journey through the program.  The MDE Portfolio consists of formal 
and voluntary documents that include feedback, assignments, self-reflection, etc.  
Its concept and requirements are introduced to the student during their first 
required course in the program.  The student is provided with support in the form 
of tutorials and asynchronous communication on an on-going basis.  The student 
tutorial identifies generic tools to aid in the development of their portfolio.  The 
students are also consistently reminded of their responsibility in every class.  A
main issue with learning journals is time management; the learning journals can 
be difficult to maintain and manage.  The final product (portfolio) also will assist 
the student as they embark on future employment.

George, L., & Frank, I. (2004). Beyond books – Library services to distance education 
students. In J.E Brindley, C. Walti, & O. Zawacki-Richter (Eds.), Learner support 
in open, distance and online learning environment (pp. 135-143). Oldenburg: 
Bibliotheks- und Informationssystem der Universitat Oldenburg.

This chapter looks into the library’s role in Distance Education (DE) to both the 
faculty and students.  This chapter also discusses how to increase information 
literacy skills among students.  Distance Education students need these literacy 
skills in order to academically successful.  It is explained that DE students should 
receive the same services that are offered to traditional university students.  
Distance Education students may be great with the advances in technology, but 
may be unaware of the multitude of library resources that could better represent 
different views on a specific subject.  To help educate new DE students at 
University of Maryland, University College (UMUC) to a web-based library 
system that is vastly different than the normal traditional university library, they 
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are required to attend a library skills course.  During course participation at 
UMUC, students are offered both real-time and asynchronous library services and 
access to a librarian.  It is key that librarians market their resources to the faculty 
to aid in production of assignments that meet information literacy standards, and 
to keep them in touch with the most recent resources and tools available to the 
student.

Granger, D., & Benke, M. (1998). Supporting learners at a distance from inquiry through 
completion. In C. C. Gibson (ED.), Distance learners in higher education (pp. 
127-137. Madison, WI: Atwood Publishing.

This chapter suggests strategies for providing learner support systems.  “Knowing 
your learner” is expressed by the author as the first and foremost important 
information that must be gathered prior to building a learner support system.  The 
learner will be the primary user of the learner support system, hence it is very 
important to learn about their characteristics, such as their knowledge goals of the 
program, skill set, cultural background, personal experiences, goals and 
motivation, context, and learning styles.  Having an understanding of the 
prospective learners in the program will assist in the ability to respond to them in 
a proper manner.  Learners can be prepped to be successful prior to participating 
in the program based on the following administration resources:  academic 
advising, combination of counseling and learner’s portfolio, and orientation.  The 
authors also provide suggestions on inclusion of learner supports to aid program 
delivery and increase motivation and confidence of the learner.  Lastly, it is 
described that faculty can support the learners by referring them to the learner 
support resources an incorporating the learners’ experiences, goals, and 
expectations into student learning activities.

Lefoe, G., Gunn, G., & Hedberg, J. (2002). Recommendations for teaching in a 
distributed learning environment: The students’ perspective. Australian Journal of 
Educational Technology, 18(1), 40-56. Retrieved February 10, 2007, from 
http://www.ascilite.org.au/ajet/ajet18/lefoe.html

This paper analyzes the first year of distributed learning at the University of 
Wollongong’s Art program.  The information gathered for the case study came 
specifically from the student and were based off of the personal experiences 
during that year.  There were many prime issues with the flexibility of the course.  
These issues were categorized into the following categories:  pedagogical issues, 
technological issues, learning support issues, and administrative issues.  Some 
specific issues include, but are not limited to the following:  no expectation on the 
workload for the course, limited access to equipment and resources, inappropriate 
use of technology.  Each specific issue respective to its category accompanied an 
active solution on how to improve the problem.  The negative results of the case 
study indicated that the environment was not designed with student flexibility at 
mind.  The author’s conclude the paper with recommendations to follow when 

http://www.ascilite.org.au/ajet/ajet18/lefoe.html
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designing a distributed learning environment.  These recommendations are 
expressed from a students’ perspective and suggest that information and resources 
are acknowledged and provided, communication lines are always open and 
available, technology is appropriate, and that support is provided for 
administrative and technology challenges.

Tesch, P. C. (2004). Ethics in distance education. In U. Bernath & A. Szucs (Eds.), 
Proceedings of the 3rd EDEN Research Workshop Oldenburg, March 4-6, 2004, 
(pp. 481-484). Oldenburg: Bibliotheks- und Informationssystem der Universitat 
Oldenburg.

This paper takes a close look at the ethics in Distance Education.  Commonly, 
ethics are based on a single individual’s perspective on values and beliefs.  A line 
is drawn between illegal conduct and ethical conduct, whereas ethical conduct 
prompts the drafting and publishing of laws, rules, and regulations.  The author 
suggests that the administrative authority of the institution should draft learner 
agreements that contain sanctioned rules of conduct, and that the learner should 
contractually agree by signing the agreement prior to release of learning 
resources.  This contractual agreement will protect the participants in the 
program, the institution, and the teacher.  Common ethical issues in Distance 
Education are: abuse of plagiarism, lack of respect among the educational 
community, and the abuse of non-enrolled participants acting as the registered 
student.  The paper also discusses the importance of the teacher’s role in modeling 
and reinforcing ethical behavior and techniques, and prevention of unethical 
behavior…the teacher needs to know what tools are available.


