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ANNOTATED BIBLIOGRAPHY

Brindley, J.E. (1995). Learner Services: Theory and practice, Distansutbildning i 
itveckling, Rapport nr. 11 (pp. 2-34). Umea Sweden:  University of Umea.

This article provides a history on the theoretical framework of support in ODL.  A 
primary goal of Online Distance Learning (ODL) is to encourage learner
autonomy.  The author provides an example of a great starting point of the learner 
services movement…at the peak of the correspondence form of Distance 
Education, learners became prime examples of practicing autonomy, but had little 
access to support services.  Though Distance Education continues to encourage 
autonomy, the author aims to provide reasoning and evaluation of learner services 
and theory.  Learner services have grown from an accessory of ODL to a 
structured component of ODL and mostly targeted learner interaction. Strategy 
on decision-making of learner services is also explored; strategies should be 
chosen to address the mission and objectives of the institution.  The author lays 
out a more systematic approach to decisions on learner services that addresses 
theories that serve as a basis for evaluation on interventions.  The author also 
suggests development of a conceptual model to assist in identification of where 
the learner may receive support during their progress from enrollment to 
graduation.  The conceptual model aims to identify approaches of interventions to 
issues that are common among many institutions.

Brindley, J.E., Walti, C, & Zawacki-Richter, O. (2004). The current context of leaner 
support in open, distance and online learning: An introduction.  In J.E. Bindley, 
C. Walti, & O. Zawacki-Richter (Eds.), Learner support in open, distance and 
online learning environments (pp. 9-27). Oldenburg: Bibliotheks-und 
Informationssytem der Universitat Oldenburg.

The term “Learner support” is broken down into several activities including: 
counseling and advising, tutoring and teaching, administrative activities academic 
advising, library and information systems, alumni organization, infrastructure 
support, and career and personal counseling.  The authors describe the need of 
learner support due to the rapid growth of Distance Education, advancement of 
technology, transition of instructor and student roles, etc.  Furthermore, learner 
support is broken down into cognitive, affective, and systematic domains.  
Cognitive and affective domains focus on pedagogical support to learners, 
whereas the systematic domain focuses on the administrative and infrastructure 
activities that may be available to learners.  Learner support is not the only term 
defined by many Distance Educational professionals in this chapter; subsets of 
media-based learning and teaching (distance education, e-learning, online 
learning, and computer-based learning) characteristics tell of each subsets form of 
interaction between instructors and learners.
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LaPadula, M. (2003). A comprehensive look at online learner support. American Journal 
of Distance Education, 17(2), 119-128).

This article analyzes the results of an ODL student survey at the New York 
Institute of Technology (NYIT) given to students during their study.  The student 
survey sought information on satisfaction of student services.  These services 
included library services, technical assistance, financial aid, registrar, etc.  
Existing services yielded high result of satisfaction, while interest in new services 
was desired.  The students expressed an interest in services that are commonly 
extended to traditional university students such as newsletters, guest speakers, and 
support groups.  These services would help the online students to feel like a part 
of the community and that the university cares about their progress in their 
studies, thus aiming towards a goal of providing a learner-centered environment.

Shea, P., & Armitage, S. (2003). Beyond the administrative core:  Creating web-based 
student services for online learners. Resources. Guidelines. WCET – the Western 
Cooperative for Educational Telecommunications. Retrieved January 25, 2007, 
from the World Wide Web: 
http://www.wcet.info/services/studentservices/beyond/index.asp

This website provides resources and guidelines for creating web-based student 
service for online learners.  The information from this website was developed 
from a US. Department of Education funded project that documented 
collaborating post-secondary schools experiences of transitioning student services 
to an online environment.  The project documents history, challenges and issues, 
and student and faculty roles of the following resources:  academic advising, 
career planning, financial aid, library services, orientation, personal counseling, 
and tutoring.  The authors also provide guidelines on project management 
including planning, launch, team roles, tracking, assessments, and collaboration.

Mills, R. (2004).  Looking back, looking forward: What have we learned? In J.E. 
Brindley, C. Walti, & O. Zawacki-Richter (Eds.), Learner support in open, 
distance and online learning environments (pp. 29-37). Oldenburg: Bibliotheks-
und Informationssystem der Universitat Oldenburg.

This volume looks at how distance education has evolved and what practitioners 
are to look forward to in the future.  The author addressed five issues.  Four of 
these issues discuss the past performances of distance education, while the last 
issue focuses on what to prevent in the future of distance education when it comes 
to Information and Communication Technologies (ICT).  Much of the past issues 
in distance education as described by the author did not place the learner’s needs 
front-and-center, but he succeeds in providing insight into how to patch these 
issues today.  In concluding this volume, the author preaches not to submit to the 
rapid growth of ICT, most importantly keeping the access and support to learners 
of all financial and educational background.

http://www.wcet.info/services/studentservices/beyond/index.asp
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Rekkedal, T. (2004). Internet based e-learning, pedagogy and support systems. In J.E. 
Brindley, C. Walti, & O. Zawacki-Richer (Eds.), Learner support in open, 
distance and online learning environments (pp. 71-92). Oldenburg: Bibliotheks-
und Informationsystem der Universitat Oldenburg.

This article focuses on pedagogy and support systems of Internet-based E-
learning.  The author looks into pedagogical issues, beginning with how to 
approach learning issues with teaching and learning theories of Distance 
Education professionals including Moore’s theory of transactional distance, Otto 
Peter’s theory of industrialization, Holmberg’s theory of distance education as 
guided-didactic conversation, and Garrison’s theory on individualized 
communication.  The author then moves on to provide the different views of 
collaborative learning and its influence on individual flexibility.  It is suggested 
that flexibility should be on the mind of the designer when developing the 
learning environment since learners have different schedules and responsibilities.  
The article moves onto discuss drop-out information comparison among 
traditional universities and distance education.  He author concludes the article by 
discussing the framework for student support service in online distance education

McLoughlin, C., & Luca, J.  (2000).  Cognitive engagement and higher order thinking 
through computer conferencing: We know why but do we know how? In A. 
Herrmann and M.M. Kulski (Eds.), Flexible Futures in Tertiary 
Teaching. Proceedings of the 9th Annual Teaching Learning Forum, 2-4 
February, 2000. Perth: Curtin University of Technology.  Retrieved November 15, 
2007: http://cleo.murdoch.edu.au/confs/tlf/tlf2000/mcloughlin.html 

This article analyzes the role of the student interaction in the computer 
conferencing environment.  The authors’ explain that the student will achieve a 
higher cognitive and social thought process by actively participating in 
collaborative group activities, individual acceptance and provision of feedback 
and assistance, along with sharing of personal learning experience; thus ultimately 
determining the success or failure of organized use of computer conferencing.   
Not only does the type of communication tool determine how successful 
computer-mediated communication for the student will be, but other factors 
including the influential roles of each individual student, mentor, and teacher and 
the goals of study also have a hand in achieving higher cognitive learning.  The 
authors conclude their analysis by stating that when designing a learning 
environment, inclusion of communicable activities that invoke higher cognitive 
thinking should be a primary goal.  The active dialogue among all parties 
involved should enhance the learning outcome for students.

Berge, Z. L. (1995). The role of the online instructor/facilitator. E-Moderators.com. 
Retrieved February 4, 2007, from:
http://www.emoderators.com/moderators/teach_online.html

http://www.uni-oldenburg.de/zef/cde/support/readings/loughlin.htm
http://www.uni-oldenburg.de/zef/cde/support/readings/loughlin.htm
http://www.emoderators.com/moderators/teach_online.html
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This article describes the role of the instructor in computer conferencing.  The 
author breaks down instructor computer-mediated communication responsibilities 
into four categories and provides helpful recommendations for each.  These roles 
are categorized as follows:  pedagogical, social, managerial, and technical.  
Pedagogical recommendations suggest that the instructor question the students for 
educational purposes.  Social recommendations suggest promoting a positive 
social environment that encourages positive interaction.  Managerial 
recommendations suggest managing interactions in an organizational matter.  
Technical recommendations suggest helping the student feel at ease with using 
the conferencing software to keep the focus on the educational content.  The 
recommendations address what communication paths to follow and avoid to 
successfully provide the student with a meaningful learning experience.  Another 
underlying factor in achievement of the learning experience is to encourage high 
volume discussions, but to ensure positive relationships with the students while 
subtly and obscurely encouraging them to be independent.

Blaschke, L., Dudink, B., Fox, B., Schuster, C., Smith, L.J., & Templeton, C. (2004). In 
search of the ideal 
classroom in a blended learning environment: A case study for Volkswagen 
AutoUni. Presentation 3rd EDEN Research Workshop (March 4-6, 2004). 
Powerpoint presentation. Retrieved February 7, 2007, from: http://agil-
ed.com/VW.htm

This PowerPoint presentation represents a case study for Volkswagen Auto Unit 
that details a plan on how to develop a classroom in a blended learning 
environment.  The first step in this approach is to define the demographic of the 
classroom, including the desired resources, technology, and participants.  The 
next step in the plan is to lay out the roles of all involved in the learning process 
by time involved in an on-going or occasional fashion.  The following step seeks 
preference involving features of the ideal classroom such as technology, 
equipment and other resources, roles and responsibilities of the instructor and 
students in the classroom, the location of the classroom, products that are always 
available, and learning assessment strategy.  To conclude the plan, the case study 
gives helpful guidelines to successfully operate a flexible support program.

Blaschke, L.M. (2004). Sustaining online collaboration: Seven lessons for application in 
the Volkswagen AutoUni. In U. Bernath & A. Szücs (Eds.), Proceedings of the 
3rd EDEN Research Workshop Oldenburg, March 4-6, 2004, (pp. 388-394). 
Oldenburg: Bibliotheks- und Informationssystem der Universität Oldenburg. 

This article provides seven lessons for sustaining online collaboration and takes a 
look at the current positive practices of collaborative learning.  This is achieved 
by creating a team of leaders that support open distribution of knowledge.  Lesson 
2 suggests that learning champions be used to the best of advantage to promote 
support among all organizational levels.  Lesson 3 suggests building strong team 
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relationships.  Lesson 4 suggests making use of organization and knowledge 
management tools and methodology to keep the lines of communication open.  
This aims in keeping students involved in collaborating with other students.  
Lesson 5 suggests using face-to-face and online interactions appropriately.  
Lesson 6 suggests providing the necessary infrastructure and technology to 
sustain online collaboration by keeping relationships open and frequent among 
technical and training staff. Lesson 7 suggests the students be flexible since online 
collaboration intellectual knowledge can often change course.


